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ABSTRACT 
The main purpose of this study is to find out the effect of core practices of transformational school leadership on 
self-efficacy and collective efficacy of teachers, who are qualified professionally in higher education. Survey 
research and causal comparative research used as method of study. A questionnaire has been developed to 
collect data for four transformational school leadership core practices: setting direction, developing people, 
redesigning the organization and improving the instructional programme. Teachers self-efficacy and collective 
teacher efficacy also have been collected from teachers with higher education in professional and academic 
qualification. The multiple regression analysis depicted that teachers’ self efficacy and their collective efficacy 
significantly and highly affected by principals’ transformational leadership practices at public and private 
institutes. The outcomes of the study will be supportive for teachers’ self efficacy and collective efficacy, 
encouraging teamwork, supporting system of the schools aligned with transformational leadership of principals. 
Keywords: Transformational school leadership, self efficacy, collective teacher efficacy, developing people, 
setting directions, redesigning the organization and improving the instructional programme. 

INTRODUCTION 

 Teachers are the one who educate people and for generations they have been playing a vital role in educating 
students in schools. They have contributed significantly in the learning outcomes of the students (Dellinger, 
Olivier, Bobbett, & Ellett, 2008). 

A lot of struggle has been done to motivate teachers to enhance themselves professionally in their careers, so 
that they may produce educated and better young lot of students. Throughout all formal educational stages, 
teachers have been the people in front line, who educate and bring great impact to every new generation in the 
country. Current education system of Pakistan is constantly reviewing and bringing changes in education 
policies. So school teachers are all-important people helping out in execution of educational policies and plans 
(Park, Henkin, & Egley, 2005; Chan, 2008). Therefore, teachers’ self efficacy and their collective efficacy is 
relevant here as they gratly affect learning outcomes of the students (Robinson, Lloyd, & Rowe. 2008; Capara, 
Barbaranelli, Steca, & Malone, 2006; Dellinger, Olivier, Bobbett, & Ellett, 2008). It has also been observed that 
teachers having higher level of self efficacy are able to do their job of teaching more effectively (Ware & 
Kitsantas, 2007; Ross, J. A., Gray, 2006). 

A principal or head master is the leader and manager of a school. A School leader provides leadership to the 
staff and the students. It is included in his duty to plan and manage available resources and to look after the day 
to day administration of the school. Transformational school leadership is a course through which a leader’s 
qualities like his charisma or personality strength, influence the followers, motivation of the subordinates, 
helping the employees to excel themselves; and to strive for the higher goals (Bass, 1990). According to 
findings of a large number of studies  school leadership plays a key role in the effectiveness of school 
organizations (Brauckmann & Pashiardis, 2009). 
Self-efficacy is having a positive belief or self dependency that one has ability to do some  specific kind of tasks 
(Bandura, 1997). While, according to Skaalvik (2010) self efficacy is belief of an individual teacher in his own 
ability that he is able to perform certain pedagogical practices which are necessary to achieve already set 
educational goals. In the previous research studies, teachers who have been found with significantly strong 
beliefs, have the following characteristics: 
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• They are more content with their jobs (Trentham, Silvem & Brogdon, 1985) 
• Higher level of commitment is demonstrated by them (Trentham, Silvem & Brogdon, 1985) 
• They tend to be least absent (Mcdonald & Siegall, 1992) 

Bandura (1997) refers to collective teacher efficacy as shared belief of a group of teachers that they have 
certain capability to organize and execute the required plan or action which produces desired results according 
to specified goals. There have been, also, found positive and significant effect of collective teacher efficacy on 
achievements of the students (Bandura 1993). 
 
TRANSFORMATIONAL SCHOOL LEADERSHIP MODEL 
Kenneth Leithwood and his associates presented transformational school leadership model. (Leithwood et al. 
1994; Leithwood & Jantzi, 2002; Leithwood & Sun, 2012). This model represents core practices of a 
transformational leader that affect teaching and learning in a school, where these are applied. Instructional 
leaders who have transformational leadership qualities are able to produce a positive significant effect on 
instruction. 
Leithwood (1999, 2002) worked on developing and testing four core practices of transformational leadership, 
namely setting direction, redesigning the organization, developing people and improving instructional program. 
These four core practices have been discussed in detail as follows: 
 

1. Setting directions 
First of four core practices of transformational leadership practices, is setting direction which 
refers to development of a shared or collective vision, making goals of the group accepted and 
effectively communicating high level of expectations. 

 
2. Redesigning the organization 

This second of four main core practices is mainly concerned about strengthening culture of a 
school, it's building structure which makes engagement and collaboration of the parents and the 
community.  
 
3. Developing people 
This core practice of is about developing people by stimulating them intellectually, modelling 
expected valued behaviours, beliefs and values. Leaders also encourage teachers to evaluate their 
own practices and improve them as required. 

 
3. Improving the instructional program 
This fourth practice pertains to appropriately staffing a program, monitoring activities, offering support 
to the staff and teachers of the school and minimizing distractions which may affect work of teachers. 
It is also about protecting teachers whenever necessary.  
 

In this research study two research questions were posed, which are given below: 
1. What effect transformational leadership four core practices made on self-efficacy of teachers who have 

professional higher education qualification? 
2. What effect transformational leadership four core practices made on collective of teachers who have 

professional higher education qualification? 

METHOD 

Sample and procedure 

Ten government secondary schools (for boys and girls) of Lahore were selected as sample and ten private 
secondary schools(for boys and girls) A total sample of 320 secondary school male and female teachers was 
selected. Two stage sampling technique has been employed, at first stage ten public and ten private schools were 
selected in clusters. In second stage samples were selected randomly by obtaining school teachers list and 
drawing their names randomly from the lists. 

Instrument 

Transformational leadership has been outlined as a multidimensional construct which is based on primary four 
core practices measured in the questionnaire that was originally designed by Leithwood and his fellows 
(Leithwood and Jantzi, 2006; 1999). These four core practices have been recognized as: 

1. Setting directions (for example: “The head of the school expects highly from us as being professional 
teachers” 
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2. Redesigning the organization (for example: “The head of the school encourages us for collaborative 
work among teachers”) 

3. Developing the people (for example: “The head of the school encourages me to evaluate my own 
practices and improve these as needed”) 

4. Improving the instructional program (for example: “The head of the school tend to protect the teachers 
whenever necessary”) 
 

In order to measure self efficacy and collective efficacy of teachers who are professionally qualified in higher 
education, the instruments constructed by Skaalvik and Skaalvik (2007 & 2010) have been used. A 
questionnaire was designed which included questions regarding academic and professional qualification; and 
five point Likert scale for 40 items was used in order to know opinion of the respondents. This five point Likert 
scale followed the scheme as: 

• 1 for “strongly disagree” 
• 2 for “disagree” 
• 3 for “neutral” 
• 4 for “agree” 
• 5 for “strongly agree” 

 

DATA ANALYSIS 

The data gathered through closed ended items and five point Likert scale was analyzed through version 21 of 
Statistical Packages for Social Sciences (SPSS). Multiple regression analysis has been applied in order to test 
the formulated hypothesis about relationship of transformational school leadership core four practices 
(Leithwood et al. 1999, 2006 & 2012) and self efficacy; and collective efficacy of the teachers who are 
professionally qualified in higher education. 

Table 1. Results of  multiple regression analysis: Self-efficacy as dependent variable 

Predictors β t p 
Setting direction 0.267* 3.302 0.001 
Redesigning the organization 0.185* 3.014 0.003 
Developing people 0.215* 2.927 0.004 
Improving the instructional program 0.075* 1.347 0.179 
R=0.664, R2=0.441, R2(Adjusted)=0.435 

*p<0.05 

In the above table results of multiple regression analysis have been mentioned. According to these results four 
core practices of transformational school leadership are significantly predicting self efficacy of teachers who are 
professionally qualified in higher education.. Here, value of adjusted R2=0.435 shows that these four 
transformational leadership core practices predicts only 43.5% of teachers’ self-efficacy. 

According to the above table 1, four core practices of transformational leadership ie setting directions (β=0.267,  
p<0.05),  redesigning the organization (β=0.185,  p<0.05), developing people (β=0.215,  p<0.05) and 
improving the instructional program (β=0.075,  p<0.05) all contribute significantly to self-efficacy of the 
teachers professionally qualified in higher education and serving in secondary schools. 

Table 2. Results of  multiple regression analysis: Collective teacher efficacy as dependent variable 

Predictors β t p 

Setting direction .282* 3.687 0 

Redesigning the organization .159* 2.74 0.006 

Developing people .135* 1.95 0.052 

Improving the instructional program .228* 4.302 0 
R=0.707, R2=0.500, R2(Adjusted)=0.494 

The Online Journal of Quality in Higher Education - July 2019 Volume 6, Issue 3

www.tojqih.net Copyright © The Online Journal of Quality in Higher Education 98



*p<0.05 

In the above given table results of multiple regression analysis have been mentioned. These results show that 
four core practices of transformational school leadership are significantly predicting self efficacy of teachers 
who are professionally qualified in higher education and serving in secondary schools. Here, value of adjusted 
R2=0.494 shows that these four transformational leadership core practices predicts only 49.4% of  collective 
teacher efficacy. 

According to the above table 2, four core practices of transformational leadership ie setting directions (β=0.282,  
p<0.05),  redesigning the organization (β=159,  p<0.05), developing people (β=0.135,  p<0.05) and improving 
the instructional program (β=0.228,  p<0.05) all contribute significantly to  collective efficacy of the teachers 
professionally qualified in higher education and serving in secondary schools. 

CONCLUSION AND IMPLICATIONS 
This research study presents an insight into the four core practices of transformational school leadership and its 
relationship with self-efficacy; and collective efficacy of the teachers professionally qualified in higher 
education and also serving in secondary schools of Lahore, Pakistan.  

Previous research studies also suggest that core practices of transformational school leadership have positive 
and significant effect on self efficacy of the teachers (Ross & Gray, 2006; Horn-turpin, 2009; Leithwood et al. 
1994) and the same goes to the positive and significant effect of these core practices of transformational 
leadership on the collective teacher efficacy (Ross and Gray 2006; Demir 2008; Walumbwa et al. 2004).  The 
findings of this research paper also serve as support to the potential implications for educational leadership and 
the management to have a look at their own current leadership practices and review it for improvement and 
refinement. This paper also seeks to contribute its share in progressing the educational leadership of schools 
regarding apprehension of the basic transformational leadership core practices and its impact on self-efficacy of 
the teachers and their collective efficacy as well. This will further help in facilitating and improving quality of 
teaching as well as learning in the classroom. The head of the schools would be able to know which factor to be 
focused more in order to boost self efficacy and collective efficacy of teachers as well. 

References 
Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist, 37 (2), 122-147. 
Bandura, A. (1997). Self-efficacy: Toward a unifying theory of behavioral change. Psychological Review,84 (2), 

191-215. 
Bandura A (2000).Exercise of human agency through collective efficacy. Current Directions in Psychological 

Science 9(3): 75–78. 
Bass, B. (1990). From transactional to transformational leadership: Learning to share  the vision. 

Organizational Dynamics, 18, 19-31. 
Bass, B. M., & Bass, R. (2009). The Bass handbook of leadership: Theory, research, and managerial 

applications. Simon and Schuster. 
Bass, B. M., & Riggio, R. E. (2006). Transformational leadership. Psychology Press. 
Bono, J. E., & Judge, T. A. (2004). Personality and transformational and transactional leadership: a meta-

analysis. Journal of applied psychology, 89(5), 901. 
Brauckmann, S., & Pashiardis, P. (2009). From PISA to LISA: new educational governance and school 

leadership: exploring the foundations of a new relationship in an international context. 90th Annual 
Meeting of the  American Educational Research Association. San Diego, CA. 

Burns, J. (1978). Leadership. New York: Harper & Row. 
Caprara, G. V., Barbaranelli, C., Steca, P., & Malone, P. S. (2006). Teachers’ self-efficacy beliefs as 

determinants of job satisfaction and students' academic achievement: A study at the school level. Journal 
of School Psychology, 44(6), 473–490. http://dx.doi.org/10.1016/j.jsp.2006.09.001 

Conger, J. A. (1999). Charismatic and transformational leadership in organizations: An insider's perspective on 
these developing streams of research. The leadership quarterly, 10(2), 145-179. 

Dellinger, A. B.,Olivier, D. F., Bobbett, J. J., & Ellett, C. D. (2008). Measuring teachers’ self-efficacy beliefs: 
Development and use of the TEBS-Self. Teaching and Teacher Education, 24, 751-766. 
http://dx.doi.org/10.1016/j.tate.2007.02.010 

Eagly, A. H., Johannesen-Schmidt, M. C., & Van Engen, M. L. (2003). Transformational, transactional, and 
laissez-faire leadership styles: A meta-analysis comparing women and men. Psychological 
bulletin, 129(4), 569. 

Forester, J., & Clegg, S. R. (1991). Burns, JM (1978). Leadership. New York: Harper and Row. Leadership 
Quarterly, 2(1). 

The Online Journal of Quality in Higher Education - July 2019 Volume 6, Issue 3

www.tojqih.net Copyright © The Online Journal of Quality in Higher Education 99

http://dx.doi.org/10.1016/j.jsp.2006.09.001


Gist, M. E. (1987). Self-efficacy: Implications for organizational behavior and human resource management. 
Academy of Management Review, 12 (3), 472-485. 

Goddard, RD., LoGerfo, L., & Hoy, W.K. (2004). High school accountability: The role of perceived collective 
efficacy. Educational Policy, 18, 403-424. 

Hauserman, C., Ivankova, N., & Stick, S. (2013). Teacher perceptions of principal leadership qualities: A mixed 
methods study .Journal o f School Leadership, 23, 34-62. 

Judge, T. A., & Piccolo, R. F. (2004). Transformational and transactional leadership: a meta-analytic test of 
their relative validity. Journal of applied psychology, 89(5), 755. 

Horn-turpin, F. D. (2009). A study examining the effects of transformational leadershipmbehaviours on the 
factors of teaching efficacy, job satisfaction and organizational commitment as perceived by special 
education teachers. Thesis by Virgina Polytechnic Institute and State University. 

Krishnan, V. R. (2005). Transformational leadership and outcomes: role of relationship duration. Leadership & 
Organization Development Journal, 26 (6), 442-457. 

Leithwood, K., Jantzi, D., & Fernandez, A. (1994). Transformational Leadership   and Teachers' 
Commitment to Chnages . Στο J. Murphy, & K. S. Louis, Reshaping the Principalship. Insights from 
Transformational Reform  efforts. Thousands Oaks, California: Corwin Press. 

Leithwood K and Jantzi D (1999) Transformational school leadership effects: A replication. School 
Effectiveness and School Improvement 10(4): 451–479. 

Leithwood K and Jantzi D (2002) Transformational school leadership for large-scale reform: Effects on 
students, teachers, and their classroom practices. School Effectiveness and School Improvement 
17(2):201–227. 

Leithwood K and Sun J (2012) The nature and effects of transformational school leadership: A meta-analytic 
review of unpublished research. Educational Administration Quarterly 48(3): 387–423. 

Leithwood K, Harris A and Hopkins D (2008) Seven strong claims about successful school leadership. School 
Leadership and Management 28(1): 27–42. 

Leithwood K, Jantzi D and Steinbach R (1999) Changing Leadership for Changing Times. Buckingham, UK: 
Open University Press. 

Lowe, K. B., Kroeck, K. G., & Sivasubramaniam, N. (1996). Effectiveness correlates of transformational and 
transactional leadership: A meta-analytic review of the MLQ literature. The leadership quarterly, 7(3), 
385-425. 

McDonald, T., & Siegall, M. (1992). The effects of technological self-efficacy and job focus on job 
performance, attitudes, and withdrawal behaviors. The Journal of Psychology, 126(5), 465-475. 

Nandal, V. & Krishnan, V. R. (2000). Charismatic leadership and self-efficacy: Importance of role clarity. 
Management and Labour Studies, 25 (4), 231-243. 

Park, S., Henkin, A. B., & Egley, R. (2005). Teacher team commitment, teamwork and trust: exploring 
associations. Journal of Educational Administration, 43(5), 462–479. 
http://dx.doi.org/10.1108/09578230510615233 

Robinson, V. M. J., Lloyd, C. a., & Rowe, K. J. (2008). The Impact of Leadership on Student Outcomes: An 
Analysis of the Differential Effects of Leadership Types. Educational Administration Quarterly, 44(5), 
635–674. http://dx.doi.org/10.1177/0013161X08321509 

Ross, J. A., & Gray, P. (2004). Transformational leadership and teacher commitment to organizational values: 
The mediating effects of collective teacher efficacy. In Transformational Leadership and Collective 
Teacher Efficacy (Vol. 17, pp. 179–199). http://dx.doi.org/10.1080/09243450600565795 

Scheier, M.F., & Carver, C.S. (1988). A model of behavioral self-regulation: Translating intention into action. 
In L. Berkowitz (ED.) Advances in experimental social psychology, 21, 322-343. San Diego, CA: 
Academic Press. 

Schwarzer, R., & Fuchs, R. (1995). Self-efficacy and health. In A. Bandura (ED.), Self-efficacy in changing 
societies, 259-288. New York Cambridge University Press. 

Tafvelin, S. (2013). The transformational leadership process: Antecedents, mechanisms, and outcomes in the 
social services (Doctoral dissertation, Umeå universitet). 

Thorlakson, A. J. H., & Murray, R. P. (1996). An empirical study of empowerment in the workplace. Group and 
Organization Management, 21 (1), 67-83. 

Trentham, L., Silvern, S., & Brogdon, R., (1985). Teacher efficacy and teacher  competency ratings. 
Psychology in the Schools, 22 (3), 343-352. 

Ware, H., & Kitsantas, A. (2007). Teacher and Collective Efficacy Beliefs as Predictors of. The Journal of 
Educational Research, 100, 303–311. http://dx.doi.org/10.3200/JOER.100.5.303-310 

The Online Journal of Quality in Higher Education - July 2019 Volume 6, Issue 3

www.tojqih.net Copyright © The Online Journal of Quality in Higher Education 100

http://dx.doi.org/10.1108/09578230510615233
http://dx.doi.org/10.1177/0013161X08321509

	EFFECTS OF TRANSFORMATIONAL SCHOOL LEADERSHIP PRACTICES ON SELF-EFFICACY AND COLLECTIVE EFFICACY OF TEACHERS PROFESSIONALLY QUALIFIED IN HIGHER EDUCATION



